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Background: Early Childhood Education Institutions (ECEIs) require a model for the
cultivation of religious values from an early age. Religion encompasses fundamental values
that strongly instil belief in the existence of God and promote harmonious relationships among
individuals. This study examines the role of ECEIs in fostering religious values in early
childhood.

Aim: This study aims to explore the cultivation of religious values in early childhood, which
includes philosophy and models of the cultivation of religious values.

Setting: This research was conducted in Palu, Central Sulawesi, Indonesia.

Methods: Researchers chose five early childhood educational institutions with 30 participants,
teachers, and managers of early childhood educational institutions. The analytical approach
used is the Discovering Cultural Themes model.

Results: The spirit of ‘Ing Ngarso Sung Tulodo, Ing Madya Mangun Karso, and Tut Wuri
Handayani’serves as the philosophy guiding teachers to act as role models, inspire enthusiasm,
and recognise the potential of young children. This philosophy is broken down into four main
themes: ‘I Love the Earth’, ‘I Love Indonesia’, ‘Playing and Cooperating/We Are All Brothers’,
and ‘My Imagination and Creativity’. The cultivation model includes introduction, habituation,
and exemplary actions by parents and teachers.

Conclusion: Philosophical values are cultivated through recognition, habituation, and
example. The acculturation model starts from the identification of religious and cultural values
followed by institutionalisation and encouragement by teachers and parents.

Contribution: The role of early childhood educational institutions in the acculturation of
religious values is a vital characteristic of schools managed by the government and foundations
in Indonesia.

Keywords: acculturation; religious values; educational institutions; early childhood; merdeka
curriculum.

Introduction

Education is a fundamental need in human life, especially Islamic education itself (Khaidir &
Suud 2020). Education aims to mature individuals wholly (physically and mentally), whether by
others or by oneself, guiding the students to have the freedom to think, feel, speak, and act
confidently and responsibly in their daily lives (Mardiah 2023; Nuryana 2022). Education contains
the meaning of actions or methods (Ichsan 2019). Religious education aims to produce religious
people (Dinham & Shaw 2017). It is not enough to provide knowledge about religion. However,
education should emphasise on attributable feelings, personal ideals, and belief activities (Zinnbauer
et al. 2015).

Education should aim at the holistic development of an individual’s potential, including physical,
intellectual, and moral growth (Azis 2021; Pring 2021). Moreover, its goal is to prepare individuals
to live together in society, performing work or developing expertise chosen according to their
talents, readiness, inclinations, and potential (Handayani & Suyadi 2019). Goals are values, and if
seen as valuable and desired, they can be achieved (Markman & Brendl 2000). It serves as a criterion
in the educational process (Mogensen & Schnack 2018).
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Education is an effort to mature a person as a whole (both
physically and mentally), both by others and by oneself, by
providing guidance so that students have the freedom to
think, feel, speak, and act and are confident with a complete
sense of responsibility in every action and daily life behaviour
(Mardiah 2023; Nuryana 2022). Education contains the
meaning of actions or methods (Ichsan 2019). Religious
education aims to produce religious people (Dinham & Shaw
2017). It is not enough to provide knowledge about religion.
However, more emphasis is placed on attributable feelings,
personal ideals, and belief activities (Zinnbauer et al. 2015).

Education must be directed at developing all potential
towards perfect physical, intellectual and moral development
(Azis 2021; Pring 2021). Moreover, its goal is to prepare
individuals to live together in society, performing work or
expertise chosen according to their talents, readiness,
inclinations, and potential (Handayani & Suyadi 2019).
Goals are values, and if seen as valuable and desired, they
can be achieved (Markman & Brendl 2000). This goal is a
criterion for starting the educational process (Mogensen &
Schnack 2018).

Value indicators in Islamic education are different from the
concept of Western education, which is rooted in secularism by
separating science and religion, only prioritising the physical
and not thinking about the spiritual (Nurrohmah & Syahid
2020), It also embraces liberal principles allowing freedom to
do anything liked, yet remains directed by the learned
knowledge (Pasiska 2019). Another feature is pragmatism,
focusing on specific goals in thought processes, leading to
structured efforts to achieve them maximally (Samsudin 2017).
In addition, materialism focuses solely on good academic
results and material aspects (Syihabuddin 2017).

Several Islamic scientists have formulated several models
and approaches in the acculturation of religious values; for
example, Ibn Khaldun has implemented the following
educational methods: Application Method (Tadarruj),
Repetition Method (Tikran), Compassion Method (Al-Qurb
Wa Al-Muyanah), Method Review of Age Maturity, Method of
Physical and Psychological Adjustment of Students, Method
of Suitability to the Potential Development of Students,
Method of Mastering One Field, Widya Wisata Method
(Rihlah), Method of Exercise (Tadrib), Method of Avoiding
Book Summarization (Ikhtisar At- Tuuk) (Pasiska 2019).

Acculturation of religious values early on is very important
for families and schools. Children are taught how to embrace
religion strongly, but on the other hand, they will not be
easily influenced by radical teachings, quickly blame others,
or spread hate speech (Muallifatul Khorida Filasofa,
Prayogo & Khasanah 2021). This strengthens the principles
of accepting and appreciating the rich diversity of our world’s
cultures and forms for expression and way of being human
(Muallifatul Khorida Filasofa et al. 2021). Early Childhood
Education Institutions (ECEIs) must identify various ways to
interact with children, peers, educators, and all components
to implement religious character from an early age.
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The question is whether the role of early childhood educational
institutions in fostering religious values supports or hinders
them. From previous research, as stated by Rasyid et al. (2023)
a congruence was achieved between the roles of parents and
tribal chiefs in designing the form of religious value
acculturation in children by teaching ethics and manners in
interacting with the tribal chief or respected elders. This was
achieved through habituation and exemplification (Dini
2022), as well as through various strategies such as singing,
storytelling, and animation (Husna & Mayar 2021). Family
and school are the causal factors because children learn all
actions and behaviours from their families, including walking,
talking, self-confidence, and morality (Akrim & Junaidi 2021),
so they can control their emotions and make stable decisions
(Chang et al. 2019). Several research results also show that
early childhood is the right time to provide a foundation for
religious and moral values (Azizah 2022), and education is
the most appropriate instrument in making a inculturalisation
mark (Dini 2022). In addition, natural and cultural resources,
including religion, can be identified and used in an integrated
manner (Zama & Mashiya 2022).

After identifying previous research gaps, this study focuses on
how ECEIs cultivate religious values, often hindered by
parents’ perfectionism (Kawamoto, Furutani & Alimardani
2018), which eventually obstructs education but can be
mitigated by strengthening trustin God and religion (Elizabeth
Barnes et al. 2021). Here, strategic early childhood educational
institutions formulate models for the acculturation of religious
values in schools.

This research identifies and explores how acculturation
models exist, starting with religion in early childhood. This is
very important and interesting because Indonesian society
emphasises the importance of faith in God. As many as 96%
of the population believes faith in God is necessary to
cultivate morality and good values and emphasise ideological
principles applied to state administration (Mu’ti & Burhani
2019). Thus, it is very strategic to strengthen early childhood
educational institutions.

Methodology

This research is part of a roadmap carried out by an
independent research team, which aims to investigate the
role of early childhood institutions in acculturation,
maintaining and developing religious values in early
childhood. The data sources are subjects from whom data can
be obtained (Arikunto 2013; Moleong 2007). Participants
were also identified using purposive and snowball sampling.
The number determined is five early childhood educational
institutions in Central Sulawesi, Indonesia.

Settings

The research was conducted in Indonesia, a developing
country known as a megadiverse nation with diverse
biodiversity, ethnicities, and religions (Von Rintelen, Arida &
Hauser 2017), having thousands of tribes and sub-tribes,
hundreds of languages, various religions and levels of
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pluralism in all its dimensions (Pajarianto 2022a). The
participants were educators at early childhood educational
institutions in Central Sulawesi, Indonesia, an area with a
multicultural background, as the area meets various
ethnicities and religions.

Data collection

Researchers conducted semi-structured interviews and
observations at the research locus to collect data.
Subsequently, the interviews were grouped according to
themes, transcribed, and coded for analysis. The data-
collection period lasted from early April to early July 2023.

Data analysis

Data analysis was ongoing from the start of data collection,
using the Discovering Cultural Themes model to understand
characteristic phenomena from previous analyses. This
analysis gathers themes, cultural foci, values, and cultural
symbols present in each domain (Spradley 1980). The data
were analysed in three stages: data reduction, data display,
and data presentation, following Miles and Huberman’s data
analysis theory. Triangulation was used to detect data by
comparing data obtained from each information source. The
data analysis process occurred simultaneously with data
collection, following the recommended flow of data
reduction, data display, and conclusion or verification (Miles,
Huberman & Saldana 2018).

Data reduction was used to select data relevant to the research
needs. Data display occurred after reduction and selection
stages. Subsequently, relevant conclusions were verified and
drawn based on the research themes. Conceptualisation,
categorisation, and description were developed based on
incidences obtained in the field.

Discussion

Philosophy of religious value cultivation in early
childhood

Forming positive character, commonly known in Islam as
noble character, is not easy, so teachers or lecturers must
develop their methods and models so that the learning results
can be as desired or planned. Each educational institution or
school has its method of introducing Islamic values and
forming a child with a noble character. In Indonesia, there is
a potent discourse regarding the educational concept of Ki
Hajar Dewantara as a figure of education whose philosophy
has become a spirit in the acculturation of religious values in
early childhood educational institutions.

Table 1 presents the implementation of educational
philosophy as observed and gathered through interviews in
the study. The table outlines three main philosophies and
their corresponding implementations within the educational
setting.

The first philosophy, ‘Ing Ngarso Sung Tulodo’, emphasises
setting an example by practicing discipline, carrying out
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worship, showing respect for elders, demonstrating
compassion for students, and greeting them warmly. This
philosophy was observed to be practiced by participants
numbered 1, 3, 8, 10, 11, and 8.

The second philosophy, ‘Ing Madyo Mangun Karso’, focuses
on providing encouragement to students. Teachers are seen
to encourage students in various aspects, pray with them in
times of sickness, praise their efforts, and occasionally offer
gifts. Participants 6, 7, 12, 15, and 16 were noted to follow this
philosophy.

Based on interviews with teachers at early childhood
educational institutions, it was found that the application of
these three philosophical values was strengthening.
Currently, the education policy in Indonesia is to equip
teachers by strengthening the philosophy ‘Ing Ngarso Sing
Tulodo, Ing Madya Mangun Karso, and Tut Wuri Handayani’,
a dynamic (Hermawan & Tan 2021). This was confirmed by
the informant, who stated:

‘Teachers are facilitators who must pay attention to students’
fundamental values and character, especially those from religion
and culture. We as teachers are taught to appear as role models,
ignite enthusiasm, and encourage all the potential of students,
whoever and whatever religion, without discrimination. We are
currently intensively participating in various capacity training to
strengthen the character of Pancasila students.” (Interviews,
informants: 1, 3,4, 6,7,8,9)

In Indonesia, there is currently a massive movement to
strengthen the profile of Pancasila students to protect noble
cultural and religious values from an early age. In Early
Childhood Education, there are four significant themes in the
Independent Curriculum. The Merdeka Curriculum allows
teachers to choose formats, experiences, and essential
materials suitable for achieving learning goals. Meanwhile,
students can have as much space as possible to express
themselves uniquely. The Merdeka Curriculum provides
equal opportunities for all children with any character and
family background to grow and develop.

In Figure 1, there are four significant themes that can be used
as a forum for the acculturation of religious values. Firstly,
I Love the Earth aims to introduce young children to
environmental issues and foster concern for nature as a
manifestation of love for the creation of Almighty God.
Secondly, the theme I Love Indonesia aims to enable young

TABLE 1: Implementation of educational philosophy.

No Philosophy Implementation Participants
i Ing Ngarso Sung An example of discipline at school 1,3,8,10,11, 8
Tulodo/In Front Carry out worship at school
provides an Respect your elders
example Shows compassion for students
Say hello to students
2 Ing Madyo Teachers encourage students in all 6,7,12,15,16
Mangun Karso/ things
In the middle Pray with students if a teacher or
of giving friend is sick
encouragement Give praise to students
Sometimes give gifts
3 Tut Wuri Motivating students 4,13,1,2,14,15
Handayani/behind  Facilitate student potential
push Not discriminatory
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children to know the identity and characteristics of the
country’s cultural diversity so that they understand their
identity and are proud to be Indonesian children. Thirdly, the
Play and Working Together /We are Brothers theme encourages
young children to interact with peers, respect differences,
and be willing to share and work together. Fourthly, the
theme My Imagination and Creativity invites students to
learn to recognise their world through imagination,
exploration, and experimentation:

‘Every teacher’s efforts to implement or change something for
the better, let alone forming character in humans, is not easy.
Therefore, we experience many obstacles as educators. However,
we must not give in to these obstacles because if we give in, the
end of education will be destroyed, and the morality of the
younger generation will be destroyed. We integrated the content
of religious values into the four major themes of the independent
curriculum in early childhood education.” (Interviews,
informants: 7, 10, 11, 13, 16, datalink)

The data from these interviews with educators in ECEISs,
serving as the locus of this study, underscore various
obstacles. The integration of religious values into the
curriculum emerges as a crucial phase undertaken by
teachers. Educators comprehend that the philosophy of
instilling religious values in early childhood is very crucial in
a child’s development. Educators at early childhood
educational institutions, which are the focus of this research,
are not free from various obstacles in educating, especially in
implementing the educational methods that have been
determined.

Acculturation of religious values in early childhood involves
a deep understanding of the importance of building moral
and spiritual foundations from an early age. Religious
education in early childhood plays a crucial role in shaping
children’s character, attitudes, and behaviour (Salmiati &
Zaman 2021). Firstly, sensitivity to moral values. This
philosophy emphasises introducing positive moral and
ethical religious values to children early on. Religious
education aims to provide a solid basis for developing sound
character (Muzakki & Nurdin 2022; Sarbini et al. 2021).
Respecting the Uniqueness of Each Child: Children have
unique and different personalities (Brandt et al. 2021). This
philosophy teaches that religious education must be adapted
to the individual characteristics of each child, recognising
their differences in learning and understanding religious
values. Secondly, holistic education. Religious education is
not only limited to theoretical knowledge about religious

Playing and working
together/we are
brothers

I love Indonesia

Independent
curriculum early
childhood theme

My imagination
and creativity

I love the earth

Source: https://www.paud.id
FIGURE 1: Big themes of the Merdeka curriculum of early chiildhood education.
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teachings but also involves practical and spiritual aspects
(Demirel Ucan & Wright 2019; Filipsone 2009). This
philosophy encourages holistic development, covering
children’s cognitive, emotional, social, and spiritual aspects.
Children mustbe encouraged to develop spiritual connections
(Harris 2007; Huitt & Robbins 2003). This philosophy
emphasises the importance of giving children opportunities
to reflect, pray, or pursue other spiritual activities to
personally feel close to religious values. Thirdly, introduction
to religious diversity. This philosophy teaches children to
respect and understand religious diversity. Introduction to
the values of other religions can help form attitudes of
tolerance and respect for differences (Almond 2010; Suradi,
Kenedi & Surahman 2020).

Religious values must be integrated into children’s daily
lives (Esih 2020; Sumadi et al. 2019). This philosophy
emphasises linking religious values to daily activities,
making them relevant and applicable in various contexts.
Through applying these philosophies, it is expected that
children can grow into individuals with a solid moral
foundation, respect religious values, and apply them in their
daily lives.

Model of cultivating religious values in early
childhood

Apart from parents, schools also have ways to develop
children’s character in a conditioned way rather than
following the rules. During early childhood children are
likelier to imitate what their parents have done so far
(Syuraini et al. 2018), resulting in the acculturation of virtuous
values in early childhood (Jaedun & Manaf 2020). This is
supported by the results of previous research, which found
that when break time arrived at school, one of the young
children brought their food, and then through teacher
facilitation at school, they sometimes distributed the food to
their friends (Sumadi et al. 2019). The informants in this
research were all Muslims who had and lived with young
children in their families. The pattern of parenting in Muslim
families emphasises guidance and direction with a complete
understanding of what the child does, gently and lovingly
(Thaib & Syah 2019), and having a robust relationship (Meron
2021) until they reach the stage of marriage. The process of
acculturation values is further continued by the school.

Figure 2 depicts the frame of cultivation model framework of
this study. The first process begins with identifying and
strengthening religious and cultural values, mainstreaming
education characters who are factually able to provide
strength to the student’s character (Gunawan & Gunawan
2019; Purwanto, Mukharrom & Rahmah 2021). This policy
becomes the vision of an institution that wants to integrate
local wisdom. In several studies, local wisdom is a noble
value that strengthens the character of students in Indonesia
(Pajarianto 2018, 2022a, 2022b; Pajarianto & Junaidi 2020;
Pajarianto & Muhaemin 2020; Pajarianto, Pribadi & Sari
2022). Parents and teachers in early childhood institutions are
involved in this process.
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Acculturation of

religious values

originating from
religion

A

Actors —» Models —» Philosophy

- Introduction Ing Ngarso Sing Tulodo,

> ar-:—sacar::ts - Habituation Ing Madya Mangun Karso,
P - Exemplary and Tut Wuri Handayani
Implications

A4
Acculturation of - Get to know the fundamental
religious aspects of religion
values originating
from local culture
and wisdom

- Practicing religious teachings
- Maintaining religious values

FIGURE 2: Cultivation model framework.

Meanwhile, in the context of early childhood, the assimilation
of religious values hinges on the introduction, habituation,
and example. Firstly, in the introduction phase, teachers
acquaint students with various aspects of Islamic values,
such as the significance of wearing the Peci, headscarf,
reading the Qur’an, and performing prayers. This enables
students to develop a comprehensive understanding of these
aspects, facilitating their integration into daily practices.
Secondly, habituation involves incorporating Islamic values
into students’ daily activities within the school environment,
such as greeting teachers respectfully, maintaining cleanliness
by disposing of rubbish properly, and participating in
communal prayers such as Dhuha. Cultivating behaviours of
mutual respect and peaceful coexistence during childhood
positively influences their adult lives, fostering harmony in
various settings, including educational institutions catering
to early childhood education (Amala, Reswari & Iftitah 2022),
so the harmonisation process can be carried out in all spaces,
including in educational institutions containing early
childhood (Fajriyah & Riswandi 2022). Lastly, teachers serve
as exemplars for students, encouraging emulation of their
behaviour. Consequently, students exhibit improved conduct,
discerning between right and wrong based on the examples
set by their educators, leading to heightened respect and
admiration for their teachers (Lian et al. 2020).

Acculturation of religious values in early childhood is
imperative for establishing a robust moral and spiritual
framework. Several strategies and principles can be adopted
to cultivate a culture of religious values among young
children. Firstly, parents must demonstrate exemplary
behaviour, serving as role models for children to emulate
religious values in their daily lives. Additionally, exposure to
revered religious figures and narratives of their lives can
inspire children towards virtuous conduct. Secondly, regular
religious activities such as communal prayers and storytelling
sessions can render religious teachings more engaging and
comprehensible for children. Thirdly, providing children
with a conducive religious education environment can
deepen their understanding of religious principles. Lastly,
involving children in charitable endeavours can bolster their
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religious identity. Sustainable acculturation of religious
values necessitates cultural internalisation, wherein shared
religious values are jointly formulated and practiced by all
members of the school community. By institutionalising
religious traditions within the school environment, members
collectively uphold religious teachings, fostering a sense of
commitment and loyalty towards shared values.

Conclusion

The study’s findings reveal three philosophical values,
namely: ‘Ing Ngarso Sing Tulodo, Ing Madya Mangun Karso,
and Tut Wuri Handayani’. These three values serve as
philosophies that drive teachers as role models, ignite
enthusiasm, and encourage the potential of early childhood.
Meanwhile, the cultivation model is carried out through
introduction, habituation, and exemplification by parents
and teachers, implemented within four major themes: I love
the earth, I Love Indonesia, play and cooperate/we are all
brothers, and imagination funds and my creativity. The
cultivation model begins with the identification of religious
and cultural values embraced by early childhood, then
continues with institutionalisation, and is driven by teachers
and parents as the key part of early childhood. The
contribution of this research can strengthen efforts to cultivate
religious values, which are currently a major challenge in
educational institutions worldwide, where early childhood is
already facing various obstacles that can hinder their growth
and development.

Acknowledgements

The authors would like to thank the Universitas
Muhamamdiyah Palu for facilitating this research, which is
very useful for developing early childhood education.

Competing interests

The authors declare that they have no financial or personal
relationships that may have inappropriately influenced them
in writing this article.

Authors’ contributions

M.RM. contributed to conceptualisation, methodology,
analysis, and investigation; H.P. contributed to the process
of formal analysis, administration, validation, and funding.
R. Rajindra was involved in the process of writing the original
draft, visualisation, and validation. J.A. contributed to the
process of supervision and writing the original draft. K.K.
performed validation and writing, review, and editing.
R. Rahmawati contributed to the process of visualisation of
the study and determining the software used.

Ethical considerations

Ethical clearance to conduct this study was obtained from the
University of Muhammadiyah Palu. (No. 034/10/I1.LPPM/
0/1/2024).



http://www.sajce.co.za

Funding information

This research was funded by the Universitas Muhammadiyah
Palu. However, the independent researchers maintained
various procedures applied in this study.

Data availability

Data sharing does not apply to this article because no new
data were generated or analysed in this study.

Disclaimer

The views and opinions expressed in this article are those of
the authors and are the product of professional research. The
study does not necessarily reflect the official policy or
position of any affiliated institution, funder, agency, or that of
the publisher. The authors are responsible for this article’s
results, findings, and content.

References

Akrim, A. & Junaidi, J., 2021, ‘A study of the role of religious development in childhood
on psychological health in Indonesia’, HTS Teologiese Studies/Theological Studies
77(4), 1-6. https://doi.org/10.4102/HTS.V7714.6584

Almond, B., 2010, ‘Education for tolerance: Cultural difference and family values’,
Journal of Moral Education 39(2), 131-143. https://doi.org/10.1080/030572
41003754849

Amala, N., Reswari, A., & Iftitah, S.L., 2022, ‘Penguatan Moderasi Beragama pada Anak
Usia Dini sebagai Upaya Pencegahan Radikalisme di Masa Pandemi Covid-19’,
Proceedings of Annual Conference for Muslim Scholars 6(1), 712—721. https://doi.
org/10.36835/ancoms.v6il.377

Arikunto, S., 2013, Prosedur penelitian suatu pendekatan praktik, Bina Aksara, Jakarta.

Azis, A.M., 2021, ‘Character education in contemporary Islamic thinking’, ETDC:
Indonesian Journal of Research and Educational Review 1(1), 93-99.

Azizah, Q., 2022, ‘Strengthening religious moderation through fable activities in early
childhood’, Annual International Conference on Islamic Education for Students
1(1), 247-252. https://doi.org/10.18326/aicoies.v1i1.301

Brandt, N.D., Becker, M., Tetzner, J., Brunner, M. & Kuhl, P., 2021, "What teachers and
parents can add to personality ratings of children: Unique associations with
academic performance in elementary school’, European Journal of Personality
35(6), 814—832. https://doi.org/10.1177/0890207020988436

Chang, P-S., Knobf, T., Oh, B. & Funk, M., 2019, ‘Physical and psychological health
outcomes of Qigong exercise in older adults: A systematic review and meta-
analysis’, The American Journal of Chinese Medicine 47(2), 301-322. https://doi.
org/10.1142/S0192415X19500149

Demirel Ucan, A. & Wright, A., 2019, ‘Improving the pedagogy of Islamic religious
education through an application of critical religious education, variation theory
and the learning study model’, British Journal of Religious Education 41(2),
202-217. https://doi.org/10.1080/01416200.2018.1484695

Dinham, A. & Shaw, M., 2017, ‘Religious literacy through religious education: The
future of teaching and learning about religion and belief’, Religions 8(7), 119.
https://doi.org/10.3390/rel8070119

Dini, J.P.A.U., 2022, 'Penguatan Moderasi Beragama pada Anak Usia Dini sebagai
Upaya Pencegahan Radikalisme di Masa Pandemi Covid-19’, Jurnal Obsesi: Jurnal
Pendidikan Anak Usia Dini 6(4), 2974-2984. https://doi.org/10.31004/obsesi.
v6i4.1572

Elizabeth Barnes, M., Supriya, K., Zheng, Y., Roberts, J.A. & Brownell, S.E., 2021, ‘A new
measure of students’ perceived conflict between evolution and religion (PCoRE) is
a stronger predictor of evolution acceptance than understanding or religiosity’,
CBE Life Sciences Education 20(3), 1-16. https://doi.org/10.1187/cbe.21-02-0024

Esih, E., 2020, ‘Formation of children’s character through instilling moral and religious
values in early childhood’, Golden Age: Jurnal Pendidikan Anak Usia Dini 4(1),
38-44. https://doi.org/10.29313/ga:jpaud.v4i1.6210

Fajriyah, L. & Riswandi, F.N., 2022, ‘Penerapan Nilai-Nilai Moderasi Beragama pada
Anak Usia Dini dalam Keluarga’, Proceedings of Annual Conference for Muslim
Scholars 6(1), 901-907. https://doi.org/10.36835/ancoms.v6il.446

Filipsone, A., 2009, ‘Religious literacy or spiritual awareness? Comparative critique of
Andrew Wright’s and David Hay’s approaches to spiritual education’, International
Journal of Children’s Spirituality 14(2), 121-128. https://doi.org/10.1080/
13644360902830242

Gunawan, l.I. & Gunawan, |., 2019, ‘Develop educational leadership by applying
values and ethics to strengthen student character’, in 5th International Conference
on Education and Technology (ICET 2019), Atlantis Press, Netherlands, October
4-5, 2019, pp. 23-29.

Page 6 of 7 . Original Research

http://www.sajce.co.za . Open Access

Handayani, A.B. & Suyadi, S., 2019, ‘Relevansi konsep akal bertingkat Ibnu Sina dalam
pendidikan Islam di era milenial’, Ta’dibuna: Jurnal Pendidikan Islam 8(2),
222-240. https://doi.org/10.21274/taalum.2020.8.1.21-38

Harris, K.l., 2007, ‘Re-conceptualizing spirituality in the light of educating young
children’, International Journal of Children’s Spirituality 12(3), 263-275. https://
doi.org/10.1080/13644360701714936

Hermawan, A. & Tan, E.B., 2021, ‘Philosophy of education: “Tut Wuri Handayani” as
the spirit of governance process in Indonesia’s educational organization’,
International Journal of Humanities and Innovation (IJHI) 4(2), 82—85. https://doi.
org/10.33750/ijhi.v4i2.112

Huitt, W.G. & Robbins, J.L., 2003, ‘An introduction to spiritual development’, in 11th
Annual Conference: Applied Psychology in Education, Mental Health, and Business,
Valdosta, GA, October 03, 2003.

Husna, A. & Mayar, F., 2021, ‘Strategi mengenalkan asmaul husna untuk menanamkan
nilai agama dan nilai moral pada anak usia dini’, Jurnal Pendidikan Tambusai 5(3),
9664-9670.

Ichsan, A.S., 2019, ‘Revisiting the value education in the field of primary education’,
Elementary: Jurnal lilmiah Pendidikan Dasar 5(2), 141-152. https://doi.
org/10.32332/elementary.v5i2.1643

Jaedun, A. & Manaf, A., 2020, ‘Dimensions of early childhood character education
based on multicultural and community local wisdom’, International Journal of
Instruction 13(2), 365-380. https://doi.org/10.29333/iji.2020.13225a

Kawamoto, T., Furutani, K. & Alimardani, M., 2018, ‘Preliminary validation of Japanese
version of the parental burnout inventory and its relationship with perfectionism’,
Frontiers in Psychology, 9, 1-10. https://doi.org/10.3389/fpsyg.2018.00970

Khaidir, E. & Suud, F.M., 2020, ‘Islamic education in forming students’ characters at
as-shofa Islamic High School, pekanbaru Riau’, International Journal of Islamic
Educational Psychology 1(1), 50-63. https://doi.org/10.18196/ijiep.1105

Lian, B., Kristiawan, M., Ammelia, D., Primasari, G., Anggung, M. & Prasetyo, M., 2020,
‘Teachers’ model in building students’ character’, Journal of Critical Reviews 7(14),
927-932. https://doi.org/10.31838/jcr.07.14.165

Mardiah, M., 2023, Pendidikan Nilai-Nilai Spiritual dalam Animasi Nussa dan Rarra,
UIN Antasari, Banjarmasin.

Markman, A.B. & Brendl, C.M., 2000, ‘The influence of goals on value and choice’, in
D.L. Medin (ed.), The psychology of learning and motivation: Advances in research
and theory, vol. 39, pp. 97-128, Academic Press Inc., San Diego, London, Boston,
New York, Sydney, Tokyo, Toronto.

Meron, Y., 2021, ‘Parents and children under Moslem Law’, in The Jewish Law annual,
pp. 213-234, Routledge, London.

Miles, M.B., Huberman, A.M. & Saldafia, J., 2018, Qualitative data analysis: A methods
sourcebook, Sage, Los Angeles, CA.

Mogensen, F. & Schnack, K., 2018, ‘The action competence approach and the ‘new’
discourses of education for sustainable development, competence and quality
criteria’, in Environmental and sustainability education policy, pp. 177-192,
Routledge, London.

Moleong, L.J., 2007, Metodologi penelitian kualitatif edisi revisi, Remaja Rosdakarya,
Bandung.

Muallifatul Khorida Filasofa, L., Prayogo, A. & Khasanah, F., 2021, 'Demystifying
religious tolerance practices at an Indonesian early childhood education context:
Responding to diversity’, Al-Athfal: Jurnal Pendidikan Anak 7(1), 15-26. https://
doi.org/10.14421/al-athfal.2021.71-02

Mu’ti, A. & Burhani, A.N., 2019, ‘The limits of religious freedom in Indonesia: With
reference to the first pillar Ketuhanan Yang Maha Esa of Pancasila’, Indonesian
Journal of Islam and Muslim Societies 9(1), 111-134. https://doi.org/10.18326/
ijims.v9i1.111-134

Muzakki, Z. & Nurdin, N., 2022, ‘Formation of student character in Islamic religious
education’, Edukasia: Jurnal Pendidikan Dan Pembelajaran 3(3), 937-948. https://
doi.org/10.62775/edukasia.v3i3.219

Nurrohmah, M.R. & Syahid, A., 2020, 'Tujuan Pendidikan Perspektif Al-Quran dan
Pendidikan Barat’, Attractive: Innovative Education Journal 2(2), 34—44. https://
doi.org/10.51278/aj.v2i2.48

Nuryana, O., 2022, Nilai-nilai Pendidikan Karakter dalam Novel Sepatu Dahlan
karya Khrisna Pabichara Relevansinya dengan Konsep Pendidikan Karakter
Kementerian Pendidikan dan Kebudayaan, Institut Agama Islam Nahdatul
Ulama, Kebumen.

Pajarianto, H., 2018, Muhammadiyah Pluralis: Relasi Muslim Puritan, Kristen, dan
Aluk Todolo dalam Pendidikan Keluarga dan Falsafah Tongkonan, Muhammadiyah
University Press, Surakarta.

Pajarianto, H., 20223, ‘Interreligious relation: Position of women in strengthening
Christian and Muslim bonds’, HTS Teologiese Studies/Theological Studies 78(4), 7.
https://doi.org/10.4102/hts.v78i4.7096

Pajarianto, H., 2022b, ‘Pattuppui Ri Ade’e, Pasanre’i Ri Syara’E: Character education
based on religious values and local wisdom’, Edukasi Islami: Jurnal Pendidikan
Islam, 11(01), 229-246. https://doi.org/10.30868/ei.v11i01.1866

Pajarianto, H. & Junaidi, J., 2020, ‘The contribution of family edification, mutualism,
and kinships against the tolerance values in Tana Toraja’, KARSA: Journal of Social
and Islamic Culture 28(2), 234-251. https://doi.org/10.30868/ei.v11i01.1866

Pajarianto, H. & Muhaemin, M., 2020, Al-Islam Kemuhammadiyahan bagi Non-
Muslim: Studi Empirik Kebijakan dan Model Pembelajaran, Al-Qalam 26(2),
237-244. https://doi.org/10.31969/alq.v26i2.853

Pajarianto, H., Pribadi, I. & Sari, P., 2022, ‘Tolerance between religions through the
role of local wisdom and religious moderation’, HTS Teologiese Studies/Theological
Studies 78(4), 7043. https://doi.org/10.4102/hts.v78i4.7043



http://www.sajce.co.za
https://doi.org/10.4102/HTS.V77I4.6584
https://doi.org/10.1080/030572​41003754849
https://doi.org/10.1080/030572​41003754849
https://doi.org/10.36835/ancoms.v6i1.377
https://doi.org/10.36835/ancoms.v6i1.377
https://doi.org/10.18326/aicoies.v1i1.301
https://doi.org/10.1177/0890207020988436
https://doi.org/10.1142/S0192415X19500149
https://doi.org/10.1142/S0192415X19500149
https://doi.org/10.1080/01416200.2018.1484695
https://doi.org/10.3390/rel8070119
https://doi.org/10.31004/obsesi.v6i4.1572
https://doi.org/10.31004/obsesi.v6i4.1572
https://doi.org/10.1187/cbe.21-02-0024
https://doi.org/10.29313/ga
https://doi.org/10.36835/ancoms.v6i1.446
https://doi.org/10.1080/​13644360902830242
https://doi.org/10.1080/​13644360902830242
https://doi.org/10.21274/taalum.2020.8.1.21-38
https://doi.org/10.1080/13644360701714936
https://doi.org/10.1080/13644360701714936
https://doi.org/10.33750/ijhi.v4i2.112
https://doi.org/10.33750/ijhi.v4i2.112
https://doi.org/10.32332/elementary.v5i2.1643
https://doi.org/10.32332/elementary.v5i2.1643
https://doi.org/10.29333/iji.2020.13225a
https://doi.org/10.3389/fpsyg.2018.00970
https://doi.org/10.18196/ijiep.1105
https://doi.org/10.31838/jcr.07.14.165
https://doi.org/10.14421/al-athfal.2021.71-02
https://doi.org/10.14421/al-athfal.2021.71-02
https://doi.org/10.18326/ijims.v9i1.111-134
https://doi.org/10.18326/ijims.v9i1.111-134
https://doi.org/10.62775/edukasia.v3i3.219
https://doi.org/10.62775/edukasia.v3i3.219
https://doi.org/10.51278/aj.v2i2.48
https://doi.org/10.51278/aj.v2i2.48
https://doi.org/10.4102/hts.v78i4.7096
https://doi.org/10.30868/ei.v11i01.1866
https://doi.org/10.30868/ei.v11i01.1866
https://doi.org/10.31969/alq.v26i2.853
https://doi.org/10.4102/hts.v78i4.7043

Pasiska, P., 2019, ‘Epistemologi Metode Pendidikan Islam Ibnu Khaldun’, El-Ghiroh:
Jurnal Studi Keislaman 17(02), 127-149. https://doi.org/10.37092/el-ghiroh.
v17i02.104

Pring, R., 2021, ‘Education as a moral practice’, in The RoutledgeFalmer reader in the
philosophy of education, pp. 195-205, Routledge, London.

Purwanto, M.R., Mukharrom, T. & Rahmah, P.J., 2021, ‘Optimization of student
character education through the Pesantren Program at the Islamic Boarding
School of the Universitas Islam Indonesia’, Review of International Geographical
Education Online 11(5), 2829-2837.

Rasyid, M.R., Rubawati, E., Rosdiana, R. & Sudirman, S., 2023, ‘Pendidikan Agama
Berbasis Budaya Lokal Papua Suku Kokoda Di Maibo Kabupaten Sorong Dalam
Pengenalan Nilai-Nilai Agama Pada Anak’, Al-Riwayah: Jurnal Kependidikan 15(1),
100-126.

Salmiati, S. & Zaman, B., 2021, ‘Embedding character values to children in Bugis family
nurture’, Journal of International Conference Proceedings (JICP) 4(1), 345-353.
https://doi.org/10.32535/jicp.v4il.1161

Samsudin, M., 2017, ‘Pendidikan Anak Perspektif Islam Dan Barat (Studi Analisis
Pendekatan Filosofis dan Illmu Pendidikan)’, Jurnal Pendidikan UNIGA 9(1),
33-58.

Sarbini, A., Syamsudin, S., Rahtikawati, Y. & Zagiah, QY., 2021, ‘A religious based
education concept for good personality development in a crisis: The case of
improving Indonesian students morals and character’, Review of International
Geographical Education Online (RIGEO) 11(5), 2686—2693.

Spradley, J.P., 1980, ‘Participant observation’, The George Washington University
Institute for Ethnographic Research, pp. 260-261, Holt, Rinehart and Winston,
New York.

Page 7 of 7 . Original Research

Sumadi, T., Yetti, E., Yufiarti, Y. & Wuryani, W., 2019, ‘Transformation of tolerance
values (in Religion) in early childhood education’, JAUD — Jurnal Pendidikan Usia
Dini 13(2), 386-400. https://doi.org/10.21009/jpud.132.13

Suradi, A., Kenedi, J. & Surahman, B., 2020, ‘Religious tolerance in multicultural
communities: Towards a comprehensive approach in handling social conflict’,
Udayana Journal of Law and Culture 4(2), 229-245. https://doi.org/10.24843/
UJLC.2020.v04.i02.p06

Syihabuddin, M.A., 2017, ‘Studi Komparatif Filsafat Pendidikan Islam dan Barat’, JALIE;
Journal of Applied Linguistics and Islamic Education 1(1), 68-93. https://doi.
org/10.33754/jalie.v1i1.84

Syuraini, S., Wahid, S., Azizah, Z. & Pamungkas, A.H., 2018, ‘The cultivation of the
character values of early childhood by parent’, International Conferences on
Educational, Social Sciences and Technology 1(1), 462-466.

Thaib, D. & Syah, S., 2019, ‘The influence of parenting styles and self-concept on the
academic-achievement of Moslem adolescent in South Jakarta’, The First
International Conference On Islamic Development Studies 2019, ICIDS, Bandar
Lampung, September 10, 2019.

Von Rintelen, K., Arida, E. & Hauser, C., 2017, ‘A review of biodiversity-related issues
and challenges in megadiverse Indonesia and other Southeast Asian countries’,
Research Ideas and Outcomes 3(1), e20860.

Zama, C.Z. & Mashiya, N., 2022, ‘Early childhood care and education teachers’
experiences of integrating the activities of the national curriculum framework into
themes’, South African Journal of Childhood Education 12(1), 1-10. https://doi.
org/10.4102/sajce.v12i1.1089

Zinnbauer, B.J., Pargament, K.I., Cole, B., Rye, M.S., Butfer, E.M., Belavich, T.G. et al.,

2015, ‘Religion and spirituality: Unfuzzying the fuzzy’, Sociology of Religion 36(4),
29-34.

http://www.sajce.co.za . Open Access



http://www.sajce.co.za
https://doi.org/10.37092/el-ghiroh.v17i02.104
https://doi.org/10.37092/el-ghiroh.v17i02.104
https://doi.org/10.32535/jicp.v4i1.1161
https://doi.org/10.21009/jpud.132.13
https://doi.org/10.24843/UJLC.2020.v04.i02.p06
https://doi.org/10.24843/UJLC.2020.v04.i02.p06
https://doi.org/10.33754/jalie.v1i1.84
https://doi.org/10.33754/jalie.v1i1.84
https://doi.org/10.4102/sajce.v12i1.1089
https://doi.org/10.4102/sajce.v12i1.1089

	Acculturation of religious values in early childhood: Central sulawesi educational institutions
	Introduction
	Methodology
	Settings
	Data collection
	Data analysis

	Discussion
	Philosophy of religious value cultivation in early childhood
	Model of cultivating religious values in early childhood

	Conclusion
	Acknowledgements
	Competing interests
	Authors’ contributions
	Ethical considerations
	Funding information
	Data availability
	Disclaimer

	References
	Figures
	FIGURE 1: Big themes of the Merdeka curriculum of early chiildhood education.
	FIGURE 2: Cultivation model framework.

	Table
	TABLE 1: Implementation of educational philosophy.



